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Abstract

Listening is considered the most significant skill in language learning, but EFL programs at
universities in Indonesia provide very limited credits for this skill, i.e. 80 hours all together distributed
in three semesters. The purpose of this research was to find out whether this limited number of hours
could help EFL students achieve advanced level in listening to authentic English spoken by native
speakers. To collect the data 20 students majoring in an EFL program in an Indonesian university
were tested with authentic material. The test results showed that the total score obtained by the EFL
students was 49.6% in average. Therefore, it can be concluded that the ability of the EFL students in
comprehending the authentic language spoken by a native speaker of English was very low. This
result suggests that students are to be exposed more to listening practice such as watching movies or
listening to podcasts to improve their ability in comprehending language produced by native speakers
of English.
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INTRODUCTION

Listening is one of the skills that should be mastered by the learners of English language.
According to Widiastuti (2012), this skill is used more frequently than other skills. Therefore, the
teacher of English needs to emphasize improvement of listening skills, particularly the listening
comprehension, since the level of comprehension in listening also influences other skills (Gilakjani &
Ahmadi, 2011, p. 986). Furthermore, Nunan (2002, p. 238) agrees that listening is a very crucial skill
for EFL students.

In EFL programs offered by Indonesian universities, listening comprehension is one of the core
courses and it is usually taught in three to four semesters. For example, at Syiah Kuala University
listening comprehension is divided into three levels, i.e. literal listening, interpretive listening, and
advanced listening. Each level is taught once a week for every week of a 16-week semester. At 100
minutes a meeting, the classes total 80 hours of instruction time for all 3 semesters. This time is not
adequate for students to reach advanced levels of listening proficiency. However, there has been no
research suggesting how many hours are required to reach advanced levels of EFL listening
proficiency. Therefore, the aim of this research was to confirm whether the number of learning
hours offered by the EFL programs at universities in Indonesia is adequate to make students achieve
high level of proficiency in listening. The success of learning listening comprehension skills by EFL
learners is determined by how much they can comprehend language produced by a native speaker
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of English (Karimi & Reza, 2014, p. 845). Therefore, authentic listening was used to find out the
student’s English proficiency in listening.

METHODS
This section describes research participants, instrument used to collect the data, the procedure
of data collection, and the procedure of data analysis.

Participants

To obtain the data for this research, 20 EFL students studying at English Education Department
of Syiah Kuala University, in Indonesia, were selected for this research. The selected EFL students
had completed all listening courses offered by the department one or two years prior to this study
with satisfactory grade, i.e. in merit. The following table explains the details of the research sample
in terms of listening grade.

Table 1. Grades obtained by research participants in all Listening courses.

No | Number of participants Grades
Listening 1 | Listening 2 | Listening 3
1 3 A A A
2 2 A B+ A
3 1 A B+ B+
4 2 A B+ B
5 1 A B B+
6 3 B+ B+ B+
7 1 B+ B+ B
8 3 B+ B B+
9 1 B+ B B
10 1 B B A
11 1 B B B+
12 1 B B B

In Table 1, Listening 1 represents the listening course that the students took in the first
semester, while Listening 2 and 3 were taken in their second and third semesters respectively. In
terms of the grades, A is equivalent to High Distinction, B+ to Distinction, and B to Merit.

Research Instrument

To measure their English proficiency in listening, the participants were given a listening test
consisting of 25 questions. The test was composed of five authentic spoken texts, in terms of
interview and long talk, obtained from The Listening File by Harmer and Elsworth (1997) and English
File by Latham-Koenig and Oxended (2015) Each text was followed by 5 questions. Since many
researchers have found that accent matters for EFL learners (Chao, 2013, p. 81; Sawir, 2005, p. 574;
Talebloo & Baki, 2013, p. 141), audio with British accent was used.

The test was a multiple-choice test, where the options were designed by using TOEFL, which is a
standardized test, as a template. Using a template from a standardized test has been proven to be a
way of designing a reliable test, without even having to test for its reliability (Mustafa, 2015, p. 347).
However, to make sure that the test was indeed reliable, a reliability test, i.e. test-retest reliability,
was conducted to 20 students with the interval of 2 weeks, resulting in the reliability of 0.97, which
is categorized into high reliability level.

Procedure of Data Collection and Analysis

The test was conducted online by using Moodle, which has been found to be the best course
management system (Tuli, 2014, p. 19). Before the test, the participants read the purpose of the
test, the procedure, and the rules of the test. The audio can only be listened to once and is followed
by 5 questions. The participants were given unlimited time in answering the questions, and were
allowed to consult the dictionary when they did not know the meaning of words in the answer
choices. Dictionaries were allowed for this purpose so as to make sure that when students failed to
answer a question correctly, it was because they did not comprehend the listening material, not
because of other factors.
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After obtaining the results of the test, the scores in the scale of 0 - 100 were analysed to find out
the average score obtained by the students by using the following formula.

total scores of all participants

Average score= —
g number of the participants

The result of the analysis is presented in the following section.
RESULTS AND DISCUSSION
After the data were collected, it was obtained that most of the participants could only answer

less than half of the test items. The details are presented in the following table.

Table 2. Percentage of correct answer obtained by the participants

No Number of participants Number of Percentage of
Correct answer Correct answer

1 1 20 80%

1 1 19 76%

3 2 15 60%

4 2 14 56%

5 4 13 52%

6 1 12 48%

7 3 11 44%

8 3 10 40%

9 2 9 36%

10 6 24%

Average 12.4 49.6%

The results provided in Table 2 indicate that students’ proficiency in listening comprehension is
generally very low. According to the grade scale in the department of English Education at Syiah
Kuala University, which also applies to other Indonesian universities, the lowest acceptable score is
55%, and 70% of the participants obtained the scores lower than that 20% of the participants
obtained low but acceptable scores between 55 and 64. Two participants (10%) obtained acceptable
scores, i.e. 1 participant in the category of merit (65% — 74%), and the other in the category of
distinction (75%-85%).

This finding is very alarming and, at the same time, disappointing considering all participants
who should have been considered advanced EFL learners in listening proficiency was in fact unable
to understand authentic language spoken by a native speaker. The participants can only be
considered advanced should they understand such language (Rost, 2002, p. 229). The participants
have been studying English in the English education department at their university for three to four
years. They have passed all listening courses offered by the department with merit grades. Yet, even
the best students in the class could not understand language produced by a native speaker at
satisfactory levels. These results indicate the number of practice hours in the classroom is not
sufficient to improve students’ listening skills for the advanced level. Therefore, students need to be
encouraged to practice listening outside the classroom because, according to Vandergrift and Goh
(2012, p. 201), practice is what matters in improving listening skills. Considering technology and
internet availability, which is free in the campus area in most of the universities, it is easy for the
students to utilize this opportunity and improve their listening skills in English language. One
interesting way of practicing listening is by watching movies (Flowerdew & Miller, 2005, p. 174; Rost,
2002, p. 196; Safranj, 2015, p. 172).

CONCLUSION

This study investigated whether the EFL students mastering English language teaching at one of
leading universities in Indonesia were able to comprehend authentic language produced by a native
speaker of English. The study revealed that 70% of the selected participants did not reach the merit
level. Considering the fact that the students should have been advanced according to their listening
grades, these results are unsatisfactory. It suggests that class practice was insufficient; therefore, it is
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recommended that EFL students mastering English language teaching at universities also practice
their listening skills outside the classroom.
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